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. An-Overview of Project Developmental G@nﬁiﬁuiﬁy_;

&9 ‘  }

The Office of Child Development originated Project
‘Developmental Continuity (PDC) im 1974 as ‘a Head Start , :
-demonstration program "aimed at promoting greater: continuity-
. of education and comprehensive child development services

- - for children as they make the transition from preschool to

- the Prescho

. School." 'The single most important effect of ‘this under-

taking, it is hoped, will be to enhanée the social compe~ -
tence- of the children, served--that ik, to increase their
everyday effectiveness in dealing with their environment

(at school, '‘at home, in the community, and in sdciety). -

L

- As part of the overall Head Stairt Improvement. and
~Innovation effort, PDC emphasizes'the involvement of . .
-administrators, ‘classroom staff, and parents in formulating

educational goals and developing a comprehensive curriculum.
The object of this effort is to ensure that children
receive cgntinuaus'inéividqgiiged attention as they pro--

gress from Head-Start through the early primary grades. —

Existing disqontinuities between Head Start and elementary -
‘school experiences will be reduced, if the program is ,
successful, by PDC mechanisms which ‘encourage communication
and mutual decision-making'among preschool and elementary

school teachers, administrators, and parents.

‘ogram models provide alternative ways of eéstab-
administrative structure for continuity. In

N -School Linkages approach, administratively
separate Head Start and elementary programs are brought
together by the device of a PDC Council, whose membership
includes teachers, parents, and administrators from both
organizations. In the Early Childhood Schools approach,
Head Start and elementary programs are combined both admin-
istratively, by the Council, and physically, in the same
building, creating a new institution. In both approaches
a qualitatively different program is expected to emerge as

: Two [
lishing the

,f{?. :
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, Continuity is expected to.be established in two _ - -
- . contexts: that 'of the: individual child and that of the . E
‘ school structure. In the first. context, continuity means, - S
- for example, that a ¢hild should not have to have his or R
' 'her personal nature and. needs rediscovered each year as he -
v or she moves from one grade to the 'next;. instead the child . e
/ ‘should become a more and more fully recognized member of. D
. the school "family" as time passes. In’the context of
;  school structure; continuity implies cooperative pursuit :
' ~of common goals, and this involves articulation of phil- - .
; ' .osophies”and methods in all the various areas of school ' :
enterprise. It is expected that structural continuity
will contribute directly to continuity in the attention
given to individual children. ) - :

o

N

- School organizations at fifteen sites around the
-country received OCD funding during 1974-1975" (Program
-Year I) to design and plan implementation of the seven
prescribed components of PDC. The components focus
respectively on: ' . : : ‘

e coordination of curriculum approaches and educa-'
tional goals; : ‘

o e -parent participation .in paiicygmaking,'hame—schcol .

= . activities, and classroom visits or volunteering;

®  comprehensive serviées'(medical, nutritional and
( - social) to children and families;
preseérvice and inservice teacher training and
child-rearing training for parents; ’

i

® programs for bi;inguél/bicultural or mu;ticultgralb
- children; . _ : ;

® services for handicapped children and children

with learning disabilitfies; .

® administrative coordination between and within
Head Start and elementary school.

During Year II, 1975-1976, fourteen sites (one _,t\qufsgg

withdrew voluntarily), comprising a total of 42 Head

- Start centers and elementary schools, implemented PDC .-
according to the plans they drew up during Year I, \.
tested their adaptations of the program and made - -
adjustments where necessary. 1In Year III, 1976-1977,
PDC is expected to be in mature form at the participating .

o _ . )
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- OCD supggialfar the” entire demanstrat;@n program.  .The
n.wi.

s;tes,iand a decls;cn will. be made %o malntaln or madlfy

declsle l be based in. largg_gart on consideration_ . _*

'PfagFES

'1b1l1tyaﬂf evaluating PDC's effects on Ghlldfé;‘é

édevelggmant over a long term. If the program is comntinued,

»fcr a five-year period, from 1976 to 1981,
ich its effects will be observed as the chlldren
f:am Heéa;Sta;t thraugh gra?e 3.

Yoo, i

Purpcse Gf t ”§EC valuatlan

.

The pu se of thé PDC evaluation is to alﬂ the folCE;
of Chilad DeiPigpment in the development of effective
programs . for early childhood education. It attempts .to do
this by documenting and analyzing  the process of" prcgram
-development: and implementation and by evaluatlng rogram -,
outcomes, or the impact of the program on the soc ial com-
petence of children, on teachers and parents, and an the
institutions 1nvalved 1n the programs. ,

. = - f’
ghe Q;acess évaluaticn ;ncludesz . . .

iy
L DEECflPthE data on the process of program plann;{;;s
development and ;mplaméntatian at each SltEF "

»Assessmént of the deg:ee to wh;ch*implémentat
occurs; . . ' \

® Assessment of program costs;

Analysls of :ompllange with Head Start perfarmance

standards and PDGC guldellnes (Yéar I only); - -
. g‘ -
® Fa:mulat;cn!bf hypathéses relatlng levels of .
' implementation with the process of pragram plannlng
and development. . ‘

'The outcome. or impact evéluiggnn ;ﬁgludes aSEESEmEﬁt of:

-~ L

. @ Child development outcomes ("sac;al écm§eten:e")1
N pmen; v
@ Impact on PDC stafff'teacﬁérs{and,administrét@rsi

ey

_=‘-

lgocial campetence is defihed by the foice of Child Devel@ps

ment -as the child's "everyday effectiveness in dealing with
“his environment and resp@nslb;lLt;es in, school'and life."

*

W,a"\u

A



& ’ ' ' ’ L,
& _ A

4
[

4 . L) e . , ' Co .‘ |
- ® Changes in Eareat-?éfcéﬁtigns'analattitudes:A

!feghaﬂgés~iﬂi%heulnst%tut;ans_anékthelzyrélati@nshigs? E

¥ i a- .
h the evaluatiah'isfggncerned*with both the

: ~Although o
: _“i;,igg;ementati@nfpraeessaaﬂd,putgemésvafi;hg proyram, during
- 'Y the first twe years the emphasis was clearly on process. = .
%venrwigh ;hefextensiveﬂtesting'afaehildreg,éafrieﬂ”éut- K
¢ in the.third year, the predominant flavor of the three-year '
+. effort is that of a process evaluation that analyzes

gﬁlatianShips between procesg and implementation status,

: d increases the potential for explaining implementation
[ Successes. and failures. - A major impact evalusbtion study, -,
_ "~ if feasible, would be undertaken during the, four Vears ;
¢~ following this study, when outcomes can be assessed
o {langitudinallg_as,;hiﬁarenrpracéai through the elementary

grades.

1
[

gg;?b%éfaf,th;SuSltE”Vlg;E

‘ . ' The winter 1977 site visit will be our -only ‘opportunity’
to“collect data_ from sitesvQﬁ imp1ementati©n'activities'in-
Program Year III of PDC. Consequently, infeormation collected
this time will be relevant to all areas of the Implementation
Study. ' Specifically, the visit has five objectives:

' ® . to obtain Implementatiqd Rating Instrument (IRT)
profiles for each PDC program; ' ;

o ® to obtain the information needed for Dévelspméntu'
v - Associates to prepare separate reports describing i

in detail each PDC program; © A : <

to "test"_.a—set of hypotheses farmplateé,last YQaf
that relate programs' levels: of implementation. to
local factors, eyents, or circumstances; - oo

® to obtain some daﬁ; on the nature of the programs
: in comparison schools and Head Start centers;

® to help.sites with the Cost Study data collection
- system. ' - :




Thls manual has flve sections. FOllGWlng thls lnézézs
duct;@n, Section II describes the general procedures to be
‘followed on the visit, the division of labor, and arrangements.'
that should be made béfore the visit. The interview forms
and techniques are detailed in Section III. Section IV
outlines the Implementation Rating Instrument. and its  use.

_,Répazt;ng requirements for both ‘High/Scope's and Develcpment
“Associate's team members are def;nad\;n Section V.
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GENERAL SITE "vzs RDCEDURES _

Team Composition and Roles o T

- Four—-person teams will visit each site.! Iégscme ¢cases
thege teams will consist of two High/Scope and -two DA ‘staff
.and in other cases of one High/Scope and three DA staff. The
PDC coordinators have received a list identifying the various"
pEéPIE we need to interview and a suggested interview .schedule
that matches each team mémber with-certain interviews. This
suggested schedule is shown in Figﬁres 1 and 2. For example,
we suggested that -the coordinator assign Team Member A (TM-A),
(who will generally be the most familiar with the site and
the IRI) the administration component interview, the education
component- interview, the PDC, Cauncll chalrpersgn interview .
and some of the teacher ;nterv1ews. TM~B will. be interviewing
comparison principals and Head Start dlrectcrs)us;ng the
Comparison Program Interview. All of. this scheduling is, of
course, tentative based on what the PDC coordinator can
arrange and it is unlikely that it wildle«go as smoothly. as
the suggested outline indicates. 1In the\eveént that schedules
~conflict, e.g., the administration and education component
interviews are scheduled at the same tim , you will have to .
arrange your schedules a;c@rdlngly The/ identification af
TM's A-D will be made prior to the- tralglng session.

According to the tentative schedule all téam members
except TM=-D will be 1nvalved in completing the IRI. - As .
mentioned earlier, TM-D will be responsible for 1nterv1ew1ﬁg
all the .comparison elementary schodl principals®and Head
Start directors pPlus some of the parents. Thus, if things
go as scheduled this person will have little input in the
IRI ratings. Things rarely go as planned, though; conflicts
in the interview schedule will almost certainly force TM-D .
to conduct some other interviews. In that case he or she
would have more of a role in IRI ratings. '

¥

‘ 1Because Gf the small number of PDC and comparison schools
at the Texas and Georgia sltes, three-member teams are

Sufflalent. ;_ _ .

. ‘l | ) : . | | ’ e
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 Figure 1 ‘
e A’Sﬁ?ifSEEdmInterview Assignments

(These asslgnmgnts were suggested tg ccérd;natcrs,
=<s-t:§l'1ed1.1les may vary ) s : .

Aé;lnlstrat;an Component
Education Component (with TM—B)
PDC Council Chairperson
Teacher Interviews

_ Comparison Interviews (Eéxas only)

a

VD%Vélapmental Suppart Services Compcnent
Education Component (with TM-3)
Handicapped Services Component

Teacher Interwiews

3
%
[n1]

Parent Invalvemént Campénent )
Bilingual/Bicultural Camgonént
Parent Interviews

h

Comparison P:@gram Tnterv;ews
Parent Interv;éws

thé{actuéi
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. ¢ Figure 2

1o
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f
#

¥

T N S
. Suggested=51té"VisiteScheéulE*

— Nonday, [

uesday

"~ Thursday

"

PM

f e . i
Ent:?nce Meeting

¢

S SRR (|
'|Education Component }\ﬁﬁchers)

Vednestay |

.-1_"— o -
Continue IRI Ratings

T

Final Meeting '

F

‘| Component (Teachers)

Administration. -

~[BDC Council Chair- .

person Interview )
(Teachers)

Continue IRI Ratings
(Teachers) .*

i

Complete IRI Ratings |

i

Entrance Meeting

£

I S,

Education Component

Handicapped Compon-
ent (Teachers)

- |Continue IRI Ratings

¥

Final Meeting

M8 ) et * —— —
SR I Ot e - X "Continue IRI Ratirgs| - o
+ [PM| Support S&rvices (Teachers) ik : ! Complete IRT Ratings
N s (Teachers) ii- _
, .| | Component (Teachers) | B L _ B ;
"‘ ' ) ) . o . o . = ) V' Il B N - .7 o E 3 7.7 i )
B T I Monitor Cost - ; L -
_ AM|'Entrance Meetin Parents o~ |Continue IRT Ratings
o . f-?« (Paren S) |Analysis (Parents) . n{fgue ting 1
TMEG ) - L — i ) - < S — i ‘ o g i -
; L. IBL/BC and/or L Ry . o
© . C||Parent Involvement /.;;,; {EI Continue IRI Ratings; / . . o
P Component. (Parents) Multicultufal (Parenté) "+, |Complete IRI Fatings
- 4’ % 'jE " [Component (Paremts) |“T 0 i | B _

. 1AM

I

e

Entrance Meeting

|(Conparison Programs)

(Parents)

(Parents)

(Comparison Piggfémsl

(Patents)

(Comparison Programs)

1
ipie

P

]

[call ndministrators -

(Comparison Programs)
(Parents)

(Qﬁmgaxiééﬁaéragfamg)
parents)

B .

(Cbmpatison Programs)
| (Parehts)

(comparison Prograns)

(Parents) y

‘1%

Begin IRT Ratings

“All'Tean | Team Meeting £o  * |Reviey Manual and [ o N
Members | Discuss the Day's  |IRI Rating Instru= /IR Ratings IRI Ratings '
| {Evenings) | Activities meRt - - . ' E

*parentheséé_in@icate interviews to be scheduled for any available timeg}

]

=3

~

s B
i
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Pre-vi ;t Arrangemaﬂts
£
érrangeménts COﬂcerﬂlﬁgs£he dates of the site v151ts
were made in November and each site received a mailing in
early January which again outlined the week's work.and con-
tained 1) the suggested schedule, 2) a form for the coordinator
to use when scheduling 1nterv1ew%¥ 3) a llsﬁ of randomly -
selected teachers to be interviéwed, 4) copies of all but
‘the pazent interview forms to be dlstrlbutéd to the inter-
_Viewees prior to our visit, and 5) coples of & letter. to
pdrents describing the garent interview forms. We hope
that by having the interview forms in advancé individuals
w1ll be able to prepare for the interview.

Early in the week prior to Each site visit the team
leader (TM-A) should call’ the coordinator to confirm the
week's visit, check to see- if he or she has scheduled all

* of the necessary lnterleWS, and set up a time for the

Y initial meeting on Monday. The team members should also °
be 1dentlf1ed at this time. . ‘

Individual Preparatlcn Prl@r t@ the Vl31t

—
4

PPéparatzan for the visit is very. imp@TfQﬁt and will.

be two-phased:. 1) group training--the interview forms and
IRI will be introduced and will be ome familiar to all site
5 visitors during the PDC group tragﬁlng session scheduled =
Sy for High/Scope camp and 2) ;ndlvxdual preparatien~--each of
fJ\ ‘you will need to-spend some” time] prior to the Visits

iw,4 fam;llarlz ng yourself with the z3tes and their progress/
A statmEAégfeaEh component area. Therefore, before each site
éi \ visit, d through each of the "most knowledgeable" PErSDn
W cldnterfiews and make notes that will _Help you domment on sy
past/progress. You'will need to use the backg:cund notebooks*
. \that have been prepared for this. This. prepa:atlan will keep-
the interviewees from hav1ng to .repeat information they have
lready provided two or three times and will help you refresh
your memory of site operations.

=

W

Initlal Dn 51te ‘Team Mee ting . o -

',X\ Each team should meet at their motel at about §: DQ p.m.
on Swynday night. This time should be used to discuss what
you aigeady know about the :site and the schedule for the

i week'!s act1v1tles. Team membars who. have .been at the site
before éas brief the others an the ‘rolé various people have
s” - i‘\-!ﬁ-ﬂ ‘x" ’ :' h : ‘.;k. 'é ‘F‘d ‘ ﬁ ’
)
. e
. P
9




-

played in PDC lacally, what to expect in ;ntEIVLEws etc. 7
The factors that have affected the program's gr@gress over
the years should alsc be dlscusséd at this tlme. : :

Dpenlng Meeting (Mcﬁday_Mafnlng) L :
The entire team will meet w1th the. caordlnator Monday * )
marnlng. We have Suggested that the. :Dordlmators 1nv;te thélI c. L
staff to this meeting so they can meet the: s*te visitdrs and B
get briefed ‘on the objectives “and activities for the week. N
- After these introductions are compléte, use the rest of the
mornlng to work out the 1nterv;éw schedule.

4

=

s

7%; (Friday)

Flnal Meetlng w1th Site Per:

\U’]\

The last act1v1ty schedu;ed ‘for the team v;51t is .a
. group interview with ‘the PDC ﬁcgrdlnator and other key
- PDC staff he or she wisRhes to hdve present, such ai zcmp@nent
pecialists . and school" -and Hedd Start administrators. The T
géjintent of the meetihg is to get the PDC staff to talk about
™ factors or varlable they see as 1nfluenclng (either posi- -~ [ .
tively or negatively)) their ‘efforts to 1mplement PDC.” You - Co
“could view 'this as d "lesson learned" session’ in which the ce
staff express their views about the process Df 1mp1ément1ng

; a. program such asTPDC. N Y f

r

\"s'

To get the dlséusslcn started we have selected 11 of
the more. general hypotheses’ farmulatea last year. These
are listed in Figure 3 (whlch you can tear out and ‘+take with
you to the meeting) .. Don't read ea \ch hypothesis 'to’the’ group,
but raise their contents as an issue for discussion. For '
example, you mlghtAagkﬁ—«Whaﬁ ‘was the relationship between | o
the Head Start center(s) and elementary school(s) prior to
PDC, and how did this earlier relationship affect your efforts

oo

“to implement the praqram?" .As people respond to this. quest1@n
i you will get some Sense of the extent to which the relavant R
- hypmtheses are supparted at your. site. _ _ — '<' !P

a5

and recorders. be for factors that have shaped 1mplemen¥' : :
tation; if someone’refers obliquely to an event or circumstancé’ '
that helped or. hlndered their program’, pursue it. "We'd like
for you to come out of this dlSQﬂSSl@niw1th three thigqs* :

Once dlscuss;¥n beglns, yau sh@uld act as facllltatars

res

® - some information on the nature and extent of :": =
. support for the hypothesés in F;gure 3-=; 2,




£ fEYPDthESEégtﬁf uide Friday Dlscuss;ans

% ‘f’

The Nature, and Effé  é'éf Pr;@r Head StartﬁElementary Sh l‘

Relat;anshlps B . } g L, "

| Sites Vith a hzstory af ;sznt Egad Start and’ ngmeﬂtgry echool aiw1nzs=' o
tration by the school district will have higher levels of impleméntation
than sztgsiat'mhich Head Start Eﬂd elemsntary pr@grams haﬁﬁ been admin-
zs§§r§d separateZJ o :
S&igs where partzgzpdttng Héad Staft gﬂd glemenﬁ&ry school programs haug
his storically been housed in the same building will have higher levels of .

. meZEmgﬂtatzaﬂ than those where the two program have been héused separatelj

g 4

i

Sites where the continuity of edueatzanaz experiences haS/béeﬂ stressed
from Head Start classes through grade thrée will have highéf imp lemen— .
- tation levels in all areas than sttes where such continuity has not been -

Stfes ed. . -

Ere~e31st;ng Pr;crltlas, Egilﬁles, Laws, and'Prégrams

Sites with pre émistmng @é‘é@néurrgﬂt pkiZQEQphLES, Zegzslatzen or pr@grams
‘gimilar to those required by PDCwill ‘have higher melemgﬂtatlon in the
component %reas analvéd

K Bl

The Planning PrDEéSE

Sites at which téaéhérsg -parents, aﬂd admznigtratﬁfs were involved in the
pZaﬂgvng year agﬁ;u1tzés QLZZ “have hzghgr melgmgntatzon Zeung in al
' component areas. : . .

: « Sites which ad@pted a plan in the first two m@ntha of Year II for sequen-
o tial implementation of PDC requirements will have higher implementation
levels overall than those whieh attempted to achieve full meZEWSHtatioﬁ

immediately.

' The Teacher Seléctian Pracéss; : o

4

3

Sites with formal sgleetﬂ@nfregrultment prﬂﬁedﬁres for PDC tsaehefs mzZZ
hi e the highest, levels of melémgnt&tz@n in all EQmPOﬂéﬂt areas. -
£

Sides where teachers e@uZd opt for or agatngt participating mmthzn tﬂg
PDA program while’ still rgmaznzﬂg in the school will have slightly
 lower levels @f‘zmplgmentatzoﬂ in all componént areas. o

. - Sites. where teachers were given the choice of‘partzaipatzﬂg in PDC or
W trans ferring to another ,cthZ will have lower levels of implemeritation
' .. in all component areas.

Sites Mhér& teachers were given no E?tl@i as to part@;zpatZHQ in. PDC MZZZ
have the 7@@g5t Z§ng @f 1mpZ§m§ntatuQH in QZZ ﬁomp@ngnt areas. A

DlVlSlEn of Labar and Résp@ns;g;llt s’

i Sites at which. the implementation of each - ;Qmp@ﬁéﬂt 18 ﬂgeljﬂsd to a

*1' 7 particular individual will have higher implementation in. the ;Qmpgn;ﬂts

so assigned. - : G

Sites at which a4 QP&&LJLQ individual is Pgapanszﬁl§ fbr the lmPZamgnEatlﬁﬂ .
of a given component at both the Head Start and cle ementary levels will

%apa fbahéf LWFZEMéHtQtIQH in the éﬂmp@n;ht areas so assigned. ’
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| '_ e a list of any add1t;@nal factars that gartlc;pants - é*
‘ feel have shaped their prégram, pe ,/J _
o A oo
: LA } y *
® dis t of the "lessons 1earned" by the staff from =/

a. ¥
their PDC experience. Iﬁ!
~ This is an ;nfarmal interview and its length will depe
" upon the amount of reflectlén/hypathes121ng/etc. the PDC- /

One High/Scope and one DA'staff should atﬁe
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THE INTERVIEW FORMS

i

with the PDC staff prln21pals, teachers ani pafents§
They were deslgnéd to (1) gather updated descriptions of-
programs for the individual site reports, (2) update
our information on the factors that have shaped each
program, and (3) collect information needed for com-
pleting the IRI items. As with the IRI, the interview '
Orms were p11§t=tested last spring and revised for:/use "
ghlg year. ' Many of the redundant items were eliminated «

=

nd the 1nterv1ews as a w@gle have been streamlined.

po N " '
- . E

?ypésAgf_Intervi%y”Fggméi

Figure 4 summarizes the interview forms that your team
will be using. There are 10 different forms; six deal with
specific component areas and three are designed for .teachers,

5 - . parents and the PDC.council chairperson. The tenth inter-
view, the Comparison Program Interview, will be agministered
“to compari'son- school principals and comparlzén Head Start
centér directors. There is fio specific interview for “the
ztraln;ng companent of PDC since que%?i@ns related to traln;ng
ware included in the other interviews. .The method for §1v;d;ng
these 1nterv1ews amonq team mémbers is dlscussed 1n the

fdurlng the tralnlng sess;cn. - -

Sl The BDC cgord;natgr will 1dent1fy the. people ycu will
- be interviewing. 'Only for the teacher interyiew have we
: /. .sent a list of the "teachers we would like to® talk with

. (teachers were randomly Selecteﬂ by grade level).

g '
o o, = .
A T L . : .
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Figure 4
. . £

PDC W%ntar 1977 Site Visit Interviews

—— PR . & _ o _ . _
——— —— . — Estimated
7 B Form 3 Au § 1ENCe - | administration Time

I. Téaché: Interview

i} 3 h

II-

PDC Council
. Chairperson
Interview =
JIV.
Interview

Education Component -

, 2KDG,

110 parents;
6 elementary school

10 teachers; '2HS,
2G1, 2G2, 2G3
(randomly selected
by H/S from teacher
lists)

4HS,

Yraniamly selected
ictive PDC parents

by %{S and PDC staff)

1 h@ur/teaehef.:

i

£

20 min./parent

20 minutes

1-2 hours

tiop c |
, N act&v1tlesﬁ . B

. Administration PDC Coor ;natgr 1-2,"hours ,
Component Interview’ ‘ o : sl

VI, Parent Involvement most knowladgeab;e igzﬁ,GEIS
Component Interview person .

VII. Developmental " | most EnéwLedgeablé ' 1=-2 hours
Support Serv1aes person ; . -
Component Interview ’ . . :

VIII. Handicapped: -, | | most kgowledgeab}e . 1-2 hours
Component Interview [ person -~ = 1 _

] o o L : &

IX. Bilingual/Bicultural | most knowledgeahle 1-2 hours

' . or Multicultural person :
C@mp@nent Interview | . .

X. Bilingual/Bicultural | most knowledgeable 1-2 hours ¢

- Component Interview |. person =~ .
. (BL/BC . Demonstratlgn ) " g
7 Program): Sl ) o
XI. CamgarlséngPrag:aﬁ - comparison school 1 hour
Interview | -Principals and com- -
c Parlsan HS.center . |
d;r5§tarsi ,
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Preparation. S;ncé this visit is viewed as an "up-
date" on program progress you will have to study and be‘
familiar with the site's background (this. information is /.
~ provided in one of your notebooks). In éther words, prior
to conducting a specific interview you :.should be well ’ ¥
acquainted with the informatior that has already been - :
collected from the site in the particular content area
you will be discussing. As a result you might phrase the
interview questions «in terms of what has been collectead . A .o
previously and ask for an update. For example, ;rather than SR
asking the education specialist to explain the PDC curriculum
(which she has probably already done for ud three or Four -
times) you might say., "Acccrdlng to our records the JDC
curriculum includes. . . . . . . ... . . Does that ded-
cription still reflect the current PDC curriculum?" All
background 1nf§rmat§§n relevant .to specific interview
form questions _should,.be noted. on the interview form for

your use. v, .
. Inttoducing the interview. Before startlng the ;hter—;

view introduce yaurselfi explain the purpase of the ingerview
and the approximate amount of time it ‘will #ake.  In mdst ~

‘cases the'people interviewed'will be familiar with High/

Scope, DA, and-the PDC evaluat;@n ’EFDI thHose persons hot
familiar w1th ‘the program or evaluatlan . (such as parents.
and comparison school principals’ and Head Start center 4
directors) you will need to offer more .0f an explanatlsn

- of- RDC and ou¥ evaluation. Be prepared to answer questlans ' |

they may have about the evaluatlsn and the1r lnvalvement in |

lt. . - - - i
i B o
The paragraph on. the cover sheet Gf aach Df thé\lntEI* .
“view forms should not be read to the fespcndents Rather, : ﬁg -

do as much explanatlan as requlred fo the partlcular reg= -4
PDﬂdEﬂt. LA

N
. Interv;ew1ng technlques., .Try' to make .the 1nterv;ews
as much llkéﬁéDnVEISatan .as you -can: Thoroughly acquaint
- yourself with. ‘the interview form questions ahead of tlme,
be familiar with what the site has done already, and dan t
read ‘each question verbatlm. v o . :
L . y oo . .
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-pointing the developmental level of each child in each

very effective, ete.); 4) questlons that require numbers 1/

&

Listen_to the respondent and follow up on his answers
or commehts; encourage him to expand on the questioh or
issue hi is discussing. Many of the items and rasponse £
categories on the: interview forms seem "cut and dried,"
but be sure that when you leave the ;ﬁterv1ew you have a -

ﬁglng of that component"s implementation, or
a ggod feellng “about how a teagher views the PDC curriculum
or parent. involvemeht in her classroom, or a clear under-
standing Hf wha®the comparison school curriculum looks
1ike, etc .k ' , ;

Rec@;ﬁ;ng responsesi There arg\ﬁasically four kinds -
of guestions on-the interview forms: -a) open- ended '
questions (e.g., "What specific method do you use 'for' pln;&
curriculum area?") .b) those that have easily dlstlngulshed’*‘
responsé categories (e.g., Yes or No, None, Some or All, :
etc.); ¢) those that have more difficult response eéteqorlas Vo
(e.g., no involvement, minor involvement, moderate involve= =/ '
ment, major involvement or ineffective, maderately effective,

a4
3

or names (e.g., number of children at the Head Sta ,
elementary school level who have\had variou medl—al,and
dental assessments, names of persons respgnslble"
componenft and how much responsibility they have £
mentlng that comgonent, etc.). '
Far eagh type of quest;sn let the respandent reply at.
as much length as necessary for you to get a good feel for
how to score the answer on the IRI (for those gquestions
falling in b and ¢ types). This may involve you probing

‘for more information, and you-will, have to use. your own.

judgment in %g:ldlng where t@ place the 1nterv1ewee s answer.
In addition

- category -you w1ll want to wr;te dawn the reSpondent s camments,n

You also may- want to rélterate the respondent's answer and

how: you fscotred it. For exa?ple, you may say,. "Based on what
you've(@@gst said, then, the’ lnvolvement of teachers in ‘the
PDC curriPulum can be described as 'moderate' rather than ,
'major'?" : 7 / . - )

Make certain that your notes. #re legible and
‘complete.  Several other people will haquve to
read and understand what you have written. Take-
‘-:(:‘3177&! time immediately following. the interview ‘to
+ .. reviewe@your notes and add details or make your
handyriting more clear. : ’
& S - =

- .
i

YE O,
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Qo@ee for page 2 of 1nterv1ew forms. D 't worry
about aeelgnlng these; we will do it when you :eturn the o f
.forms to us. "Be eure to complete all information requested

’ the flret pege, however.

3.

S;tefreeerﬂ keeplng eyetem. ‘For some of the forms, B
P rtleulerly the parent involvement and support services ‘
interfiews, we ask thé respondent to provide numbers (e.g.,
humber of children assessed, number of parents involved,
etct) TLeet summer a record-keeping system was euggeeted
1 'sites.” The system consisted of a notebook eente;nlng
fe:meg,er each compgnent on which information Jf this. sort .
could’ be recorded. The most knowledgeable person prebeb&y
. Will need to' refer to these records in answering some of-
- the interview gquestions. - In some cases, hqwever, the res-
- pondent may Hand you the ‘notebook and ask you to make the
) calculations. Do so. A copy of the record-keeping system's

g‘ - form§kthas been Qneiuﬂed in your beekgreand information
n i Qk. - ; B . ‘
- Féw epeeifie?ﬁueetlene about overall PDC ‘training .
eetQV1t1ee appear 1n the component lnterV1ewe. In. e:der _ -

to obtain this needed information we 'have asked the PDC
codrdinators to xerox their training activities records
and have them available for you on Mendey mernlnq Be
sure to get them. c

Durlng the tre;nlng sesgsion you will be :equlred te
familiarize yourself #thoroughly with the interview. forms "

yeu ‘will be administering. If you have questions about o
.any of the wording or the purpose of the, question be sure -
o ask about them. Any problems with the 1nterv1ew forms
i should be cleared up before you go on: site. 4 '
: _ o . 5 ! N )
L ; .

- ’ g- = = N 0y ¥ - -
Cgmperleon Pregrem Interview Fermevn ) -7 . .k

(S

oAy i These forms ere 1eee epenEendeﬂ than the other 1nters

- wiew forms so that we can minimize the burden we place on

e 1nterv&ewee§.' Tpere are 24 guestdons on the form.

Bach question eerreegende to: one. subcomponent of the IRI.

%he multiple-choice ‘answers for each question were designed
to provide ratings that correspond roughly to the IRI ratings
obtained for PDC centers and schools. Thus, from these data
we will be able to draw some conclusions ebout the degree

. to whleh the comparison pregreme resemble PDC pregreme

B - - LI
T i
. 2 3 -
: . ) i A [
——— s : - s
e . - .
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You will be interviewing the principals and Head Start
center directors at all of your site's comparison elementary
schools and Head Start ¢enters. The PDC coordinator has
been. sent copies of -the form to distribute to each inter-
viewee. We have told the coordinators: that we want to
speak with fhe single person in.each school or center who -
is most knowledgeable about that program. Where sites'gdo
- not have center directors, we have asked that the caiﬁ?ﬁnatork

at those sites schedule interviews with some individua

in each center (perhaps a teacher or resource SPEGlallSt)

who is most familiar with activities there. vf\@j

When using these forms don't 11m1t theé interviewee

to the multiple-choice responses. Encourage additional

descriptive details and record this information in the

"comments" section following eac¢h guestion.

-
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'THE IMPLEMENTATION RATING INSTRUMENT

IV

q

This manual é@ntalns ;ﬁstructlans for camplet;ng the PDC
Implementation Rating Instrument (IRI) and a brief statement
onf -its devalap%ent and use during previous site visits. The
IRI consists off more than 350 detailed questlgns about each
of the seven PHC component areas. The questions for each
component are aggregated int¢ subcomponents which correspon nd
roughly to the reguired elements of the PDC Guidelines. R
(The administration component for example, is divided into
four subcompanents-f‘"opérat on of the PDC Council," "recruit-
ment of PDC staff, "responsibility for Eaardlnatlan and
1mplementatlan of the component areas" and "administrative

' Eralﬂlng “for PDC staff and council members.") .

will be consolidated into answers for the IRI multiple-choice C
items after the various interviews have been completed. ‘Based /f
on our previous experience with the IRI, wé:feel you should T
allow at least two howrs to- aamplete each ai thé IRI's
component _area rat;ngs. , \

The data collected by yaur site team gfluring the visit

IRI C@nstructi@nﬁ

- Both.the 1nterv1ew forms and the IRI have been darived
. directly from the Implementation Year. Guidelines for PDC
by a Hrocess of (l) isolating discrete regquirements in the

gulﬂeggnes, and (2) formulating a series of: questions .which

will tell us: . o

I

"

sald they must, : S -

e whether each program hés done what the guidelines

® to what extent they have done iE

) ® hoy effeckive the part1c1paﬁts feel the activities
/ "have been. f :
The multiple-choice IRI items relatlng to these quéstlaﬁs
are referred to as the IRI objective items. - For each
subcomponent, you will also rate its implementation along
several d;mens;ang on a subjective or judgmental level.




 for the most part, general rather than specifie. This allows . ES

: a .
How IRI Data Will Be Used

‘How and When To_ Complete the-I RI ; T .

o

7 It is important to remember that the PDC Guidelines are,

each program to interpret the guidelines td~meet their ,'
individual needs. Each PDC program will therefore be quite

‘different from the.others. The IRI has been déSlgned t@

iy

}ac:émmodaté these dlfferences

'i

The IRI aﬁdminteryléw were field tested at five-
sites,’"during the spring 1976 51ta ¥isits. Based on eédback
from High/Scope and DA stiff and from the local PDC aff
after this field test, thd IRI has been revised sllghtly

H
i
1

. and the interview farms streamlined cansldérably."

N . . (

The IRI data will Gamglement the 1nd1v1dual Eragram
description "that will be prepared by DA staff.  As mentioned,

- the' interview forms have been designed to obtain ‘the answersg

to the IRI items. The IRI, indturn, allows us to assign

a rating to each site, accardlng to the degrge of its imple=
mentation of each guideline requirement. It should be strassed,
however, that the Implementation Study ,is designed to descr;be
and explain all factors affecting program 1mplementat1an or .
the lack of it. The IRI rat;ngs will be graghléally displayed
by component and/or sub:ompﬂnent and ratlngs will be compared
by component withiw and across sites. Hawever, these ratings

.or profiles are virtually meaningless without the a::@mpanylng'

ﬁarrat;ve which expla;ns what the fatlngs ‘mean.,

Comparlsgna between’ the judgmental and objectiveé ratlngs

“will be done and*the relationship between the: degree and

features of implementation successes and the degree of
measured impact on ch;ldren, teacher’s and parents will he
examined. : : ' : '

P

~ , S ™

While any information you have about your site--regard- * -
less of its source--can be used Wwhen completing the IRI

ratings, the major source of data w1ll be the interviews ta Tl
~be conducted during this visit. :

¥

. As soon as the 1nterv;ew5 relatlﬂg to a given component
have been completed, you can begin. ratlng implementation using
the IRI. Because of the time inyolved in completing the IRI,
you should complete certain component area interviews such
that you can start the IRI fatings‘@n Tuesday or Wednesday.

pafent and teacher lntéfVlEWE "have been’ completed Complete-
the items for which you have information; skip- those for

. which it is lacking. " You can finish these as you get the

information.
" 20



The pracedure far da;ng thasg t,ngs sh@ula be sameth;ng {’]"_;
like: the fallewing- The geé&’ haJcanducted the. 1nterv;ews L o
ih ‘aigiven’ component: area hads primary- respan51bllity*fgr - f"fE*'

}igeampietlng that component's IRI. (although the “key ngh/SccPé

T A

/

{:]antly because each%

.=hext to each- ite “in the IRI. Use it to fiote -problems with

person ‘has ultimate: resp@ns;bllit& for séeing that all the
IRI scales'are ccmpleted).k All ratings: shculé be. done.

‘the. team.members might”have learned
sa@éthing in their: ln prviews ‘relevant to the othetr's ratj ng.
_For ‘example, - the parent and’ teacher interyiews contain . , L
“ queéstions abaut their .role in the.selectisn/de a1oprient of * ?”- ERE

the PDC educational approach and curriculum, ag,does the ~

'interview form for the most knawledgé§ble pérsan in. educatlénQ

You. should meet in your motel room (or” other ccnvenlent place),»
read t@gether each ‘item from the- IRI (only one IEI is pra—'gf
vided per site, so one person will have to ;é;g the,ltams)

and decide on the appropriate ratlng. -There is a code beside R
-each IRI item indicating which intefview form(s) and guestion(s) -
contain(s) the information needed to complete the'IRI - 1tem. ; L
If there-arsa’ d;sagreements among the team members an any - ceen ER

- of the items the lowgst rating should be- ‘recorded and ‘an s -

explanat;an of the‘ﬁisagteemantushauld be noted.

N ‘As mentlﬂngé earllér, at the énd @f each sul ce,p nent
you will find a second set of scales which ask youls

- that>site's.- implementation of the subcomponent: al ~g'several

dimensions, using whatever 1nf@rmat1@n your have.,—These ' - _
judgmental ratings allow you to go’ beyond the narrow criteria L R
in the individual items: -and -rely more heav11y upon yéur "gut" ' K
feelings about the site's ;mpleméntat;gn. When all ratings
are campletéd the judgmental and ObjECthé ratings will be.
ﬁomparéd - _ e

; .
£y . o . SRS

One final.p 1nt. We have %zov1ded c;ﬁs;derable spa:e

‘the rating, mlt;gatlng :;rcumstanées, and anythlng you fegl
is needed to"make that rating medningful. More 1mpcrtan .
than fat;ng pr@grams is understand;ng them. I

How_to Score IRI Dbjective Items : . R
A - = :

Each of the abjeatlve items in ‘the IRI has six ratlﬁg ,
categories. Categories "a", "b",'"c" &and "a" are program -’ : : -

'rating categories. :gnstltutfhg a four-point. scale fepregéntlng

“low to high levels . of 1mplementatlaﬁ,f ~Category "e" indicates L
the lack pfisufficient information. to- ‘rate ah item and .- e
category. "f", indicates that an item was not applicable at’ .

that site., Thps-theré are several dec151ans which must be

made befcre an IRI 1tem can be rated.

A\
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e . Dpecision-#l:. Is the guestlan appl;cable at thlS sxéé?'

~".... Ir dertain instances, an “-IRI question will-not be applicabley.
... at a 'given site. . There are a 'numbex of.reasons why this B

1. :mlght take place; ocCD might have’ exempted a site, frém a Cow
"required activity, or the required -element from the” .
‘guidelines_on wh;eh an IRI item is based may ‘be tatall
'wlnapprgprlaté for the develppment of a pr@gram ‘at’ a pat’
site. . For example, one of "the multicultural items cenc
.- the distribution of PDC notices, newslgtters and othér’ ;zztten'
.y materials- ‘in languages ather thari English.- . If none, of the :PDC
' -childrén are.dominant.in languages other than Engl;sh this
~item is not app;aprlatép In these 1nstancés, the Quest;an
_not, applitable" category is 'scored. However, category TE"
: ‘Bhould always be used Sparlngly. Slnce the objective for .
- " the Implementatlgn ‘'Stady'is t6 find out not ohly what people
. have done, but also why, it"is bettex :to enter an "a" rating
(which will be reflected in the implementation perilé for
~that site) and then exgla;n the’ local- factors accounting
for -the abserice of that program element. This'will not always
L be an easy judgmerit €o’ make; if a “coordinator tells .you that
they ‘'didn't do something "because they did not féel it was
appropriate for their site", sheould you ccde ‘that an g
with the .coordinator’'s éxplanatlgn=as the factor acc@un*;ngl

¥

-

. - for that implementation, or ¢should you code an ‘"£"? If in SR
. . doubt, code-an "a" and make 1 note, we can always ahange it ' :
“De:1sién $2: Is sufflﬁlént lnférmatign on program -

. 1mplementathgﬁava;lable? We have designed the site inter---
"views to correspond to the IRI itéems. Hence, these inter-
VleWS should . pIOVlaE most of the information needed to
complete the IRI. 1In addition, feel free to use information
from other sources (i.e., previous site visits, site
documentation, comments by staff, persanal observation, etc.).
The following genergl’ rules agply to. the review.of- 1nfcrmat;on
‘on site act:.v;t:.ésP Please’ keep‘th%F ln mlna when completing -

the IRI. ' £ - . . -

o

* @ Information should be screened based on what has
- taken place, not what will take place in the future.
(However, be sure to make a note of future plans
in the margin next to the item in quéstlon )

i

)
oo
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-A Ecrutlhf éf hiv v;degﬁe shauld be strlct.
g better,ﬁ% rate a project lower in 1mPlementat1cn

- e

;enauéhglnfarmatlan on Prggram ;mplementat;an is

-than- téralwaYE»g;ye them the benefit cf the dcubt»5"’ 

~available to accurately rate :ansitem’ ;hen ‘complete the. rat;ng

in categories "a", "b", "c" or "d". IF 4n Ansuffrdient -
amount of information is aVallable to rate an' item, scpre
category "e": "Data ;nsufflclent for rating." . BE SURE TO
-SCORE EACH ITEM. . . “ L

NOTE: - it anly a 1;tt1e more ;nfarmatlon is needed .
make. & note of it and ask the coordinator orr
’ apprgprlate staff person for it before you leave
the site. Then go back and complete the rat;gg
o ~in quastlan. ' :

gt -

; & A DU
Types of Objective IRI Ttems ¢ - .= ", .

l

v

Type ’;ﬁ\Itaisdete:m;nlng thégpresenge Df a coordinated

-‘activity or program at both the Head Start and elaggpta:y
levels, The 1 est single group Of items on the IRI are of
this type. The~£olloW1ng is an éxamplF of .an item of this

.:nature: . ~ x :

Cem X -
[ - iLE o : . . 7 - N _ .

—— - R = = 8 _—

edu:atlgnal needs of ;nd1v1dual ch;ldren-

L7

~a) Has not been deveigpéﬁ or seleatéd!

b) Has been developed or selected but is iaEA
%implemente&_

. ' .
. ¢©) Is. 1mplemented in clisses at the Head Start
- - +level or eleméntary levelsi

¢

A PDC dlagngst;: and, gvaluatlve syéﬁem to 1dantify the i




£) Question not épglieébi

e These items are 51mple to, lnterprat and ask the rater e
to.decide if a . program element- ‘Iras been implemented at the
. Head start.level and/or at the élementary level. A score
category "a" indicates that the’ program element -has not bg
L se ected or developed. A score is entered in category "b",*
- " the pragram element has beagfselecteg or dévélqﬁed but .. :
is not imp emgnted at either level. Category is scored '
ifE thé program . element’ has been selected br. devélcpéd and is ' '
implemented at one level’ or the other,.and category "d" is ,
scor%; if the program is 1m§leménted at both levals. o s .

EEfDré c@mpletinggthéﬁitems of th;s tygé, fnake sure y@u - !
don't assume the program must- be present "at .the .Head Start - L
4 ~level be¥ause the Head -Start m;@el parallels the PDC guide= A
lineé. At .the elementary level, make sufe that the EPEEiflE‘ T e
'PDC act;v;ty is' taking place on ‘a regular-basis eveh if in CLT T,
cnly @ few.classes or grade levels. Implementation is judgéd ' .
* by onmgoing planned actlv;tles, riot: an lSSIatéd ‘event.

partlc;patlﬁg in praggam‘a:tlv1tins. ~Where Type A-items
.. detégmipne the presi

© Type E.;'Itéms determinin g the” pereentagé af a‘group # o, S

resence of a given el%mént, these items measuré
~+* the extent'of.that 1mpleméntat;on.< The fcllaw;ng is an-
axam@la if‘léems of this % aturgg -

a . S S - ; -
- ! = . o ot & o . - ; L

Accmrdlng tp the ;nformat;on §Va1lable, roughly what . .
peércentage-of the elementary school | ‘teaglers Haye baen | -« 77

| directly involved In the ONgolny, ﬂlSEuéslan and refine--
' .. ‘ment. 3f\the_£DC aducatlcnal apgraach angd’ currlculum?_
’ » = =¥y ) e 7 - 5{_; . ‘ et '_
- ’a) None (0=20%) é;na PDC; curriculuh has not.f
- been develaged or selected. f :

© b Bome (21=50%). o Nt

~c) Most (SIEéG%)! -

d) Almost all or.all (81-100%).. g e
‘@v; e) Data insufficient for rating.

f) Question not applicable,




\§" you tan: sde, if
dinvolved, or 1fzth, 5 ng ldentlf;ablé currlculgm gatega Y
" is rated. If. pa:%lclpat;aﬂ ‘of he identified graup dis- 7,

, efween 20% .and 50% then category "B" is marked-‘catégﬁry
"c" is rated if the level of participation ig bﬁtgeen 50%- .

~and ‘80%; and category “d“ 15 selécted lf part”c p&%;an is.
. MEIE than 80%. o

. ¥ R ' k : . n L
e, , 2 Itéms assess;ng the 13vel Df ﬁe d effective-
' ness of tha;PDC‘gragram Comments by lacal st “and parents
‘are .a ga@d way to get-an; indication of the effec thEnEEE of -
prcgram 1m lementation. . An item based on teacher assessmegt%
ﬂ below. - - Sy
. - Agcard;ng to elementary teachers ‘interviewed, has
.-+ training in the PDC diagnostic and evaluatlve system -
. - "been useful to elemgg;gry teachers 'in implementing the
" . PDC diagnostic and Evaluatlve system in their ElaSS‘
Voo rooms? U oo .
- a) Tralnlng ‘has not taken g; ce or less than
L 20% attendéd - g ' .
" - * 1
i:—::rlb)‘Tralnlngrhas n@t:beéh'uéefﬁl' gf‘ﬁ
. L. . L
' ' c)y Training. has been]maderately uséful. ot
—— i ) £ T = : L
o drﬁTra iF} f 1 z ,
i - ’ )= ;nlng ﬁgs bé%p very sefu o .
o e)'Data ;nsuffis;ént f@rﬂrat;ng{ T T o
" _ £) Question not apglizablég” .
! ’ o 7’7 /, S T et . ] o i _
Teacher Interv;éw ‘form is worded in such a way tHat the ‘
pondent's answer will be ﬁatagarlsed at that tlm ; as ' []
7téu§eful"—z maderately useful", or "very usd fu;" o

¥ [

ﬁygg D: 1Items assessing the role ﬁembe;s af a group
5L ye& in prgg:am aﬁthlt;es. A number of the guestions in
educatl@n, parent involvement and admlnlstrat;gn compo-
ants ask the rater to make distinctions between no-involve- |
nt.and playlng a m;nar moderate 6r major role in program QT
-elapmént activities. These items relate ma;nly to the
ree of *involvement rather than to the rnumbes of group

:;2’érs involved. Following ;s an éxample of an item of: thi
. N - . N & ?
EY ty = : . b ) ’ Q v N W
< f R ) e T ; - -
xg . ¥ = " VJ‘
! ¥ 3 7‘_‘. '
i . ' ot f

L



. o o h Mol o, o n
. . i : r,v £ ey b
 Head. start Eéachéfs o
g b
| a) Have not been ;gvclvgd in théfcngclng g
e - discussiion ‘and fefw'éméﬁﬁﬂaf?tﬁe ‘PDC - ‘ _ R A
C ussuaducat;cnal apprqach_ e
o by Played a mlncr rale in thé‘cngo;ng
. ‘discussion and rsflnémentqu the PDC - e
e ff' éducatlgnal appraach. R » R
. - e) Piayed a maagréﬂé ;g;grln thé -ofigoing o A
' E o dlsgusslan and reflnement of the PDC : T
. _o- . “gducaticnaﬂﬂﬁpngaﬁh.;‘ g? . )
R 4 . S . B ' 4 :i
R ;T;lréﬂ)'Played a major rolé .in the Dngoing , “
' ' " discussion and ref;ﬁement of the PDC
: . edu;at;pnaﬂ appraaéh.! - . BT
L I - ’
: .; @) Da ta ;nsufflclént fcr rat;ng-
F) Questian n@t appllcable. 7 ’
Q'Defln;tlans of kéy térms»ugéd in the IRI (such as "mipar"f ‘ j*b
moderate", and . majar"f can be fcunﬂ at the back of thls manual. oo
. 'NOTE: 4t th ;Eeg;nnlng of each IRI subaamponént we .
_ ‘W»z-yhave Excerp,ed the partlbns of the-PBDC Guidelines. BT _
o from which 'the i#ems 'in that Subcompanent were ‘7 R K
T o derived.. Read tHese gxeerpts carefully; théy will "~ -
. 'help you to better undéggtand the intent offthe. . . . .,
;) i} * rating &cales.: « . C o o . .
» ‘ ‘-;,—-,. n: LR 4 < - . R N V ! ] ’;‘ ‘— V c
2 | H@w t S:p:é E;EVIR; udgménta; Scales‘ -
s LIS = - i
4 .
The:.items on the 'IRI are gf@upéd b Eamponent. Wlthln each
component, the,items are aggzegated into subcampanénts that have
relatively hamoggnegus item content. In agdition to rating
each of the multiple- -choice items on the IRY, every site team
will also complete a set of more subje:t;ve ratings at the end
~"of each subggmpanent, , , . , -
’ Q"’ ) =
« N ) o . i£ . D
P . 26 . "
- * ' f 3 ? .
s S “ .




= .

-operations. oo

se of the ju

. The purp ental ratings of PDC implemen-
tation is to.¢ar

' These judgments may be more difficult to substantiate.than
‘judgments based on"explicit criteria. However, in"arriving

apture thefiﬁpreaSioné-of;énzthe;3§at observers’.

; at these impressionistic a%sessmentsg-yau_can:intui@ively'A;x'~

- weight the importance of your varigus-gérg’ptiéﬁs’yidrean take
- factors into account that are’inaecessi%ée by morésobjective

processes. The result ofien provides,a neaningf
to information processed according .to more stric

‘7?1: ngEfFéd

. A SR : .
... _The terms in which ratings are-to be made -have been ..
»defined géne¥ally té”éuitfa’variétyagimgifcumstances, but
if you find that ‘the definitions for a set of termg do ndt
fit "'some particular. ircumstance, redefine the terms in
whatever way is relevant and make note of the altered
‘definition.,  For example, "intensity of ‘implementation” has
been defined as a fuhction of human attention or energy; if -
‘you find a particular situation in.which it is more_relevant
to speak of intensity in terms of material resources allo=« -
cated to implementation, use:the'same:sca;e terms ("None":

- F

.’to~“high"r£bg; redefine thém in whatever way you consider.

'-aggrégriaté;

L

" within ‘are given below. .‘ - o .

l ) ; ) ; i ) 3 iv' o (g—‘gz.&; ) B -
’ Aq n. 1 '$ '- 1 4 - ‘;, T, . ' . T o e
o Again, the rating Ehog.;_(ip be a group dEQlSan with the

S

If”th%jjuﬁgméﬁtal~£atingidiff%r33greatly‘frém:thé IRI

be rated and .then getting input.from the'other team members.

objectiye ratings you.'should attempt to explain the differ-

ances. at the~bottom.of the-sheet. '

_Judgmental IRI items. There are ‘four scales to be
completed on the judgmental sheet, each of which has six
.

ating categories. Categories 2, 3 and 4 are program rating
categories constituting a 3-point scale of implementation .
(low; medium and high). The other three categories ("none,"
"not applicable," and "uncodable") are used when appropriate.

intensity of implementation, and effectiveness Of elements in
terms or organizational acceptance) while the fourth scale

is a rating of the déverall level of subcomponent implementation.

‘"Definitions of the four rating scales and categories

4 o L ) i

¥

&
e

. complement

=

B

- component person indicating first how &He/he 'thinks it should *

- The' first three ‘scales are descriptive (breadth of implementation,

F

&

N

”



. - i-‘;‘ . : ’ - E L — i E 1 -
f -Implementation: -among those who could or should
. in implementation of these elements, wha is-
£ ‘actual ;nvolvemenl . e
e 1.“’Hgﬁe% +in géﬁeral, no Qne is 1nv§1ved fé,any maaning-'
.fuI‘degree. R T
. . ,f' - F 0, Ll
2. Narrow: in: généfal, tffl’umbér 1nvclvea is smaller
o -~ than one would expect, géyen the local clrcumstances B
R and guidel;ne requ;rémentst A : S > L
R , » » : _ , : N v
. . 3. Madératef in géneral the numbe; 1nvclved is about _
7 what one would .expect, given the local. c1rcumstances g ,
A and gu;&ellne raqulrements.-i g‘ : ' f?iaw T
) 4. Broad: in. general, the numbe; ;nvplved ;S greater
' -, than.one would expect, given the local clrcumstanzes Ch g
- and gulﬂellné requ;rements. S A e IR B
N B - * - R o, :
N »i.ﬁ;,,,5:~ Nat apg;ltabEE Impl @ ntation- of these elemag}sfis > .
- . » : "!ﬁ:x-"‘,, not Iaqulféd. \ =) - N }‘5 xl)% . K s - .
ceoz . - R I i S Lmn ) AR
) Eﬂimﬂﬁéaaaﬁié. cannot be csded in any af the ah@ve
~\ +7  ways (explaln) .
1 S - . £ - -
- = e e o = R A W
& T - N o - = = ¥ == ,ﬂ.;i_—:‘ - =
; * T i,
B ;ﬁf, et s t d = - Co S
%;ﬁ 4 Epténsity of Imp;ementat;on. among thase resp@ns;bl 3
for implementing this subcomponent; what is.the level
of attention, energy, or. impa:tance given to its
1mplementatla :
¢ - = s .
‘L. Ngne: in general, no meaningful degree “of atténtloﬂ\ . .
_energy, or importance has been given. '
: - . b L
2. Low: in general the égéree @f attention, energy,
or 1m§0ftance given is low rg;atlva .to othar aspe:ts
: of the school program.
1
. £ - = . s . N R
3. Maaér te: *ln ‘géneral, the degree of attentidn, R -
- energy, Or importance given is about the same as
that givén to- other aspects of the school program.
- 4., igh: 'in géne:al the degree .of attention, energy .
- 'o}. importance given is high relative to other® aspects
. thé school program.
. 5. bt applicable: implementétién of these- elements: h
ot required. ‘ . ‘ . .
: s . . _ . .
! 6. dable: cannot be coded (ex laln) ’
SR ) .
g - - A 2"
§ v ) : i i ’ ‘3
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s

,Effe&t;véness af«Elements ;n;ie;ms of @rganlzatlonal _
- Acceptance: .dmong those atfected by the implemeftation,
_ 1s subcomponent (i.e., -parents, teachers, council )
*’membérs, etcy but not -:PDC staff), what level af‘satls—" e

E'.factlcn or apgrcval has been shown? = .- , [ 1

:l. ﬁ nes: R @ne Eas bqgn afféGtéﬂ by the subccmponént

- this" subccmpanent are cynlcal>id ubtful, or tentatlve
h31rxacceptance af thase éléments.

3. ﬂoﬂératez in’ general, th:se affecte o
- tation of this. subcompgnent are, w;lllng tc ac:ept .

théﬁé eiements on a walt—and—see b331si .

4. ngh. in general thcse affected by the 1mpl -

7 tatieon are P@Sltlve and apprav1ng in th%l a:eegta”éé
of these elements. S ’

.

5. Nat a§glrcable. Ein %éneral 1mpleméntatlon of.

N these elements is not zequlrédﬁ '} §

6. ng@da;;é}i cannot be :Ddedﬁ(e§plaiﬂy : L 3

GveraliFLevel of Implementation: Based on the above
ratings and any other information you have, what is -
your general assessment of the Dverall ;mglementatlan

af these eléments?

mexistant.

-1. None: " in genéral; implementation is
§, Low: in genéral lmplgmentatlan is lowex than one N
' would  expect, given the local circumstandes and

LI gu;dellne reguiremerits.

L . e
3. Mgderate- “in general, implementation is just _about
what one would expect, given the lgcal 21r:umstan¢es
and guideline requirements.

4. High: in’general 1mplementatlaﬁ is higher tHKan
one would expect, given the local circumstancée .
and guideline requirements. s '

5. MNot applicable: in general, implementation of

these eleménts is not fe@u;red (explain) .

6. Ug;§d§§}e:, cannot be coded (explain). : -

-

ERICYT - .
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-~ in Figure 5 on th
-+ ratings, review-.th
‘'Then, record your -
L implementation. ..
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SRR j;ﬁﬁle Judgmental Rat;ng*Seéiéégr o 4;ﬁ?v?=¥ -
. SUB&DMPDNEﬁT;-iSeafch;Fas-gddl ional undlng Sources N
AR s T e 3 )

questlgns, ‘we would 11ke to get yaur 1mp:esslans cf the level
of implementation of this subcomponent using an alternate
te:hnlqué.- Based on everything you know about this site, how
would you rate the level of implementation of this subcomponent '
w;th _respect to the following dimensions: (Please .explain any -
"not apgllcable“ or- “unccdable“ rat;ngs) S )

ELEASE‘CIRQLE EDUR ANSWEPS CL LY ’ -

1;_ Breadth Dim;mpleméntat;én, Amang ‘those who- :Quld or.

should be involved in the implemehtation of this subcom—
ponent, what is the extent of actyal involvement?

1nane narrow moderate broad 7 not apglicable uncodable "

2. Intensity @f ImE mentaté Amcng th@sé resgcn51ble for *
implementing this subcampanent, what is the level of

attent;an, energy, or lmpartance given to its 1mp1%méntatlcn?
ﬁ/gé@g_ lﬂw ~ moderate high  not applicable unﬁadablé

& 5 O ®
3. Effe&t;venass of Elements in’ Terms of Drgan;zat;anal .-
Acceptance: Among’ those affected by implementation of this
subcomponent (i.e., parents, teachers, council members, etc.,
but not PDC staff) what léVél Qf saﬁlsfactlan or appréval
‘has- been shown? "~ . . , . :

none - low moderate high ¥ not éppLisabLé uncodable

4. . Overall Level of -Impleheniition: Based on the ‘above . ratings

‘and. any other information ypu have, what is your general ' S
assessment of the overall 1mplementatlan ‘level gf this : o
factor? , . - - »

: - . 3 * T ;'l.
none low m@éerate high . not applicable  uncodable ¢ @ P

ey

If your ccdlngs on these §Eales c@nfllét with the ratings
on the preceding IRI que§glgns, please attempt to expla;n

‘conflict below: . . . . N

\
'




ﬁand Ehe;: respective aef, 1t;cn5 ‘are 115ted bélaw whera
_possible. Please familiarlize yourself with them so that our
-understanding -of key terms/is standard. :

1. Acﬁﬁsnic YEaR I o K\\,_}_;

The tlme perlcd beglnnlng July 1, 1976 when PDC st aff 1
begin’ act;v;t;es for a new scheél yea: and endln
June 30, 1977.° - N

-2, - AIDES 'AND ASSGCIATES

HPa;gﬁgérsgnné; wcrk;éé in the classraam under the supérs

”v15lcn cf a téacher. , e

3. ASSESSMENT DF THE NUT RITIQNAL NEEDS OF CHILDREN

"can be identified on the basis of ‘their health records
(height,—weight, and hemcglab;n or hémat@crlt) and
_lnfarmatlcn supplied by parents."*

4i DIASNDSTIEVAND EVALUATIVE SYSTEM

A system that "should facilitate<individualized

instruction by anabi;ng the teagher to plnpclnt the
developmental level of each child- in the various )
currlaulum areas."* . L ' : 5;%

5. HEAD_START-CENTER cogMiTiEE

.

The Eﬂmmlttéé, aperatlng by 0OCD requ;rements, that is R
. made up of all parents of Head Start chlldren at the :
rHead Start center level. :

=,

6. 5INDIVIDUALIZED INSTRUCTfQNAL APEEOACH o o . o

An app:aa:h that facilitates 1ndlv;duallzed instructi

by enabling the teacher to plnpa;nt the developmental
level of each child in the various-curriculum areas.

The teacher should then develop an instructional prograf :
for each child based upon the child's diagnosed, strengths
-and waaknesééég . .

- *Definitions taken directly frpm the PDC Guidelines.




£l

7. . INTERHAL\ASSESSMENT SYSTEM

} A farmal Er informal system, whereby~staff, Parents,
- and Ccunc 1 members. cant;nuaily examine their own
and the project's progress in prcv;d;ng continuity in
the educatlanal and develépmental elements. = It might -
. include refresher sessions - in thé philosophy and goals

of PDC and 'in the -principles of child growth and develop-

' ment and ‘their relation to the intellectual anﬂ affectlve
/ development of children. ' Such sessions shculd ensure-
' the educational appraach and curriculum and tgeir own
teaching in the light of these goals and prindiples.
- Exchange visits between Head Start and school teacghers -
“and parents might also be included so that they can
‘-assess the commonality-and continuity of approach. "k

8. J INT CQNFERENCEE ‘MEETINGS END/QR WORKSHOPS

“Jélnt" means bEtWéen Head Start and élementary teaching
‘staff. The purpose of these meetings is to maintain
_ ’ﬁccmmunlcatlan according to thé prggram guldellnés_

9. MEMEER OF GROUP | )

A person folclally sérv;ng on-'a gr@up and appearlnq Gn
the Iéster Gf thaﬁ graup.r Excludes persons. who occa-

wh@ are ratat;ng magbers of a grcup énd attend every

third .or fourth meeting. e,

10.  MINOR, MODERATE, AND MAJOR ROLES .

I T

a. Minor ralé_

Indleatés that a person or group had m;nlmal ;nvclve-=

and participation in an activity. Participation
- ingdecision-making was drregular or almost non-

L exfstent. The end .result . of the act1v1ty reflects
R little or alm@st none of the input from. the, person

Indicates that a person- ‘or group had some involvement
v _ - and participation in an activity. Partlalpatlan in
- PO ~decision-making was ;ﬁgular but not exceptiénal.
: e - - The_end result of. the activity reflects only some
- of- the ;nput Qf _the peféan ‘Qr. g:aup.v -

-

[ ) .

 *Définitions taken directly from the PDC Guidelines.
- . ol .
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f‘é;f Majez rcle-=é?i_ o ;i,rj .;; ’x-;f
e . Indlcates that a- pEESﬂn or- g:gup had danée
,ilnvalvement and. participation in an actlv;by. , - .
L " Participation in dec;s;an—maklng was frEQuent T
‘7. . ' -The end result of the activity reflects the 1nput PR
e 3? the _person or group. — _ T

1. PARENTS . }":'?"a A

B

R ‘ Thé natural 3a£ adapted parents af a PDC child or gbe' o
: legal guardlans of a child, or the adults. ih a hcusehcld B}
“responsible for the child. When camputlng percentagas,
assumé one parent per- ;hlld . .

12, PRDVISIQN FDR REGULAR COMMUNICATION - : e s

In this cantext, cammun;catlan means b@th meet;ngs:?},-"-i
e ané written documents. - - B A,

I

ST

f130 SUEPLEMENTAL EUNDING

In this cantext, funding ather than that prav;ded diféctly Sl
far PDC activities by OCD. ,

14. . TIMETABLE ’ P SRR

A schedule 6f the time activities or events are to occur.

« 15, TRA%NiNG= ' - - e L
: o Dellbéfate 1nstruct1an in @rder ta make a persan more, 'ﬁgi?s

— - proficient in an area related to the PDC prograﬁ. A N

© training activity is distinguished from a Mmeeting in _ R
that the principal purpose of. the gathering is the - ) A
iﬂcrease_af knowledge or skill proficiency’ and not , L
just the imparting of routine program information.-

~ 1s. ‘WDRKSHDPS,_CLASSES AND OTHER ACTIVITIES FOR PARENTS ” T

Any ‘activity. that has as an overt purpose the attendancE/
Df parents and. is related to thé PDC work pr@grams '

T : . . ‘. *
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-7 REPORTING REQUIREMENTS - ¢

The p@st visit writing requlrements for DA and High/
Scope staff’ are outlined below. Briefly, DA staff will
be writing site implementation reports which contain des-
criptions of the PDC programs ‘in individual sites. High/
Scope staff will be writing brief descriptions of.the IRI
ratings for each subcomponent which will accompany and explain
the IRI graphs.' Also, thay will be updating the "factors
affecting implementation! sheets, identifying "lessons
learned" from PDC, and defending or rejecting hypotheses .
regarding PDC implementation. Therefore, High/Scope team
members should bring the IRI, the COmpﬂPLaﬂﬂ rogram
Intebviews, and the hypathgggg review section of each:

- interview back to Mléhtgﬁﬂ The DA staff. should keep the:
individual component interviews and the parent tedcher,
and g@ungzl ehazrpérsan LHﬁéfUZéwu, ' i

Writing Rgspgnsib;;;ties for High/Scope Staff

=

There are five post-visit respan31b111t es f;r Higﬁf
Scope team members: ’

e write brief supporting statements for each
component's IR%i;ating;

. . ® update the summary of factors affecting imﬁléﬁ
T mentation produced last spring for each site;

e review the hjpétheses-frcmflast summary report. and
= identify those supported by your site's experience;

—_—

\[ﬁl\

. summarize PDC staff's statements about "lesson
learned" for PDC;

e compile the Comparison Program Interview results.




]

. . e [

IRT supporting statements. As mentlaned earller, the .
IRI ratings will be graphiééliy displayed by subcomponent
and compoénent level in the report. For the Implementation
report to OCD we want to include the graphs, and a. wrltten
description that explains each. Therefore, for each of the
IRI subcampgnénts you need to pr§v1de four bits of infor-
matloﬁ* 1) a brief description of the form of’ each com- " ., -
ponent's implementation; 2) a brief descr;ptlgn of the =«
extent of that implementation; 3)*a sentence or two about
participants' perceptions of the effectiveness of that

’1mplementatlon, and 4) a few sentences about why the subz

gompaneht is being 1mplemented the way it isy

e

&

The items within each subcomponent 'of the IRI pertaipn« .

to the first three areas (description of program implemen-—
tation, exterft of implementation, and per221ved effectiveness)
and will be your source of ;nformatlan. The why lnformatlan
should have been gathered during the component interviews. °
So, in. wrltlng your summaries for each subcomponent you

will need to cover the four areas, writing a few sentences
under each. They should bé brief and to the pﬁlnti, Refer

to the example in Figure 6. . v - :

If both ngh/Scape team members are involved in the

PDC program interviews and the IRI ratings they should work
together on ﬁhése summaries. If _only one of the ngh/Scape
team members., carrled out these act;vltles she/he will write
this segtdk nﬂ- When writing these statements keep in mind
that DA is producing extensive descriptions of“the imple-
mentation of each component at the site level and that we
need somethlng brief to describe the subcomponent ratings
that-will be generated. No forms are provided for this;

'simply type vour summafles on. a. blank sheet of paper.

N

Summaries of Factors affe:tlng 1mglementatlan-- After
the spring vi. .ts last year, team members generated a list

of factors whlch they felt shaped the implementation of - - i

PDC at each site. A list of these local factors is 1ncluded
in your site background notebook and we need an update on

it. So, after the site visit read through this list carefully
and on a separate page indicate 1) whether or not you think
each factor still applies to the site (if you disagree with
any\ explain why) and 2) whether there are other factors

which you feel affect program implementatien. : If so, add
themEtD the list along with an explanation of how they affect
the level of 1mplementat1@n. A sample ll%t of factors fotr

one %lte has been included in F;gure 7. .
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SubCOmpaneé II:

sDescr;pt;on of

z

=

B

Implamenéftlani T
3

p ment

alo |
ible ‘and. cocrdlnatéd PDC :urrléulum,

ev
1t

vy . 8
w e b

L] = . -

The site selected the Walker. Street PDE

Cutrriculum, which amphas;zes the 1nd;v d

Y

.ualized instruction in reading-.and

'writing.

Froject staff have develaﬁed

a social studies component that. focuses

.on -exposing chlldren to a varlaty of

ale

. .ﬁ%, .

Extent of
‘Impleémentation:

P -,
P
Implen entatlaﬁ‘ )

o~

3 Yo

‘Reasons for '
Implementation:

cultureg

3ghé curriculum has been implemented in
'100% of tgg Head Start ¢dlasses but only
in 25% ofthe eleméntafy school class-
rooms (ELndergarten only). ZXlmost all:
Df the Head Start teachers use tha

c;assrcpm actlv;tles whlle Gnly some of
the elementary teachers.do so.
' R ’ v .

s ‘ - ,JF' . _,?!

Alm@st all of. the Head Start teabhars

th;ﬂk that the curriculum is a good

basls for developing classroom activ-

_ities but only a few of the elementary
sch@al teachers feel this way (malﬁly
those in klndergarten and some.in the
flrst grade) . :

= A T . ! 5

: : /

)

&

The PDC staff feIt that ?rathér thaﬂ try to
implement a continuous curriculum in flVE

grade leyels at the same time they would P

congentrate‘gn two levels (Head Start and
kindergarten) this year and then add a
grade level in each of the following
years. The focus of the curriculum and
planning, then, hags'been on the two grade
levels mentioned above in which the
curriculum is implemented and coordinated
and with which teachers are happy.




D S Figure 7 . .
. . S B » :
Factors Affecting P:@graﬁ’Tmpleméntatiéﬁ:“rgxas

4

1. The 1aéal ‘school dlstr;ct contains a small centralized adminis-
tration w;th one person exercising, cgn51§erable authority over .
all aspects of all the school programs, “This, combined with '

- " the fact that this one. person "has strongly supported PDC, has

. . meant that the program Hag been able to get the facilities, '

i;;teachers, agd materials it neeﬂs_ _ .
s N ) -

2, The. pr@gram was caréfully'ﬂes;gned aam;nlst;at;vely ;with - .

con51d2f§ble attentibn paid to the channegls ‘of auth@élty and - -
munication. The director of instruction (abbve) is some-
ithlng of a .student of administration, who looks to the ultimate

‘implementation of the PDC concept district-wide. He has

vcarefully designed the role .of the ECS principal, and selected

the individual with' an eye to the day when the grlnglpal W1ll
assume the duties of the PDC coordinator.

L]

'l 3. The teachers’ participating in PDC were handpi:ked by the,

0o director of ;n%trugtlan and PDC staff and .given the @pt;on of
‘swhethér or not they would participate. This voluntary, partic~ -
“ipation “insured that the teachers were compatibile w1t§ the PDC
objectives, established a- feél;ng among the teachers that they

vere a select group, and insured that the program would be
taffed by teachers willing to put additional time and energy

CF .into the program. The voluntary partlc;pat;on also allowed

. the designers to introduce changes thatfwere radically differ-

PO B o

S ent f:ﬁm what had éx;sted prév;@usly .

. ! & . re » L= i [
E} i

4. The lack of a Str@ng téa:hers' ‘union. This factor,” alcng with
the strong centralized ‘administration in the district, made
. Some of these other factors péss;ble. Demands could be made
e Dn teachers! time .and_energy beyond the normal; teachers
' Y qau;d be ;e:ru1ted an& mmvéd 3351ly_ g
] .
1 5. ’Héad Start and elémentary rgg:ams "have always been- located
and "administered jointly in Téxas. The gpreschool Rrogram b
{which 1ncludestead Start) is- apd -has %een for several years
a part of the regular district program. Teachers in thé-
" preschood program have the same certification as the elemen-
‘tary teachers, and are drawn from the same Egpulatlcn.;
YP school centers have;a;w ’ﬁsﬁe,q located” rlght in elementary
aols lqugéer ‘the drreat;an of .therschool Pr;nclpal The

l tgansit;ém to PDC in thlS area was theref§re relatlvely minor.:
7

. : . $ = A

~*6.. The attltude %mang thé garents ‘that . the—school i's staffed by ‘

T experts’ who knaw what is best educatlénally for their chlldren.f “

o There exists ririythe comfmunity “(I am tbld that this is typical
' " of the Mex;:an— reric communlty) a view toward educators

l not unl;k that found 'toward physicians in other parts of the -

I T, countin This has not inhibited 6 the extént of parent 1nvalve—

ment‘ ut has llmltéd thé 1nvolvement in suhétant%ve roles

i



. ) - . 7 > ) . : . .\“—e‘:‘: :
‘Review of hypatheses. A5 a part of the c@mpcnent ' :

interviews you will be reviewing some hypotheses with fhe - .,
interviewees. '¥ 1 will also be als:u531ngﬁsgme in the T

‘Friday meeting with the PDC staff. ' You have been provided

with a list of these Hypotheses. 1In the & ace below each,
give any evidence you may have of support or ‘lack of sup@@:t
for each of the hypotheses based on EétthGﬂI ‘knowledge of
the site and the comments of the PDC staff. Also, if on

the basis of your observation you can formulate dai;ianalr , §
hypotheses add them to the 1i £ along with supporting evidence )
for them. - _ _ L \

- "Lessgns learned." 1In your: Friday meetlngs you will

-

' these on a separate sheet @ﬁ pzper.

be foc) 1sing on staff perceptions ¢ the lessons they have
Tearned from their experience with PDC--what they would do’
d;ffaréntly next time. Obviously, these will be closely:.
related to the factors affecting ‘program 1mplementatlcﬁ,
but hopefully they will: be phrased 4s positive stataments 4
of alternative deciSions or actions. Briefly Summarize’

ew results, Little needs

to be done.with these interviews. Most of the guestions : _
on the form are in a multiple-choice format with space _
provided for additional comments, such as a description of =~ -,
the currlculumkln a comparison s¢hool. . Make sure your notes

on these cammEﬁts are clear, cémplete, and legible,

Ccmparlsgn program interv

Unless both High/Scope team members are involved in
interviewing - &Qmpénent staff and in completing the IRI, one
person w;ll most likely be réspaﬁSLble*ﬁcr tasks 1-4 whlle
the second ” perSOﬂ will be responsible for the flfth tasE

Repart;ng schedule. Please give your written ;eports
to Allen within one week of your return from the field.
If you. ake going on two site visits try to leave your first.-
report with him before you leave on your second visit. The-
description of the sSubcomponentd could be done on-site. after P
ygu complete the IEI ratings; the faatars,_hypotheses, and Pow
summary-sheets could be easily done in two or thrgg da§s Sow

‘after the visit. There should be no prcblem,\theﬂ, in
,completlng the writing requlrements within one week of the

visit. Also, please return the IRI- ratings and Comparison

' Program interviews £a Allen when ,You complete your-writing

requirements. - )
&

rt

P

»
*
"
o,
ey
f
4
.8
-
11
e



ertlng Respons;blllt;es for DA Staff

. FQllQWlng the 51te visits, regorts ﬂescrlb;ng the in-
dividual PDC programs will be prepared. . An outline for
these reports follows. - The first two sections of the out-. .-
line (I. Introduction and II. Methodology) will be standard
and will be attached to the front ‘end of the report after
the other sections are c pleted ) Thereforeg the WIltEI% v
are responsible for prepating only Sections IIT, IV, and V. -
Five person-days will' i allocated for preparing each report. *
The reporting assignments will be made durlng training so
that each staff mémber will be aware of his/her writing .

gaSSlgﬂméﬂtS before going into the field.

r

During the éata calleatlan process, the.DA staff
member ‘Who is ass;gned to prepare the report should conduct
or sit in on, as many of the component interviews as is
possiblé and, for .those component -interviews .that are- con-
ducted by cher team members, the assigned writer should-

review the data with the interviewer and ake sure that

he/she attends all team meetings at which the PDC program

is discussed for purposes of ccmpletlng the IRI. Before

the data collection team leaves 'the site on Friday afternéan,
the DA gtaff member who is assigned to prepare the site
report should make sure that he/she has a complete under-
standing pof the PDC program and has copies of all,the
component interviews. . ’

s 1

i
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OUTLINE, FOR" PDC SITE RE‘.P@R'I'El

Ja ary/February 1977

) I. Int;@duct;an (standard ed section) . } . ~
\A BaﬁgwmdéhPm:' ' --‘ e
| .
R B. Background on PDC Evaluation
C: Purgase vathls Report (describe how this repor
fits 1n w1th the Qverall project evaluatlgn)
: , ,
= II. Methodology (standazdlzed SECtlQﬂ)
A. Study Design s t ’ Viv q "
! B. Instfﬁﬁentatign - ’ . /
C. Data-écl;ectian Procedures ‘ ‘

This information is-not obtained by the interview forms-
nor the Record-Keeping Systém, but w111 be gathered at
the time of the site-visit.

. ¢ -~ J”"I & i
l:- Number of classrooms anﬂ students per grade level.
.. ' 2. 'Number of teachers (full-time and part-time) and aides

'(full—time(and part-time) per grade level.

o 3. Eﬁhnlc background of students. per grade level (1 e.
o L erican 'Indian or A%askan Native, Asian or Paclflc
Islander, Hispanig, ELé:k, White, Other)/ s

4. ' Language dominance of students per grade level.

D

= Explain that the prcgect i lelégé into several égmponants
~_ and list them. Emphasize that this is a descrlptlon of ’

f \'Each cpmgfnent.

Iv. ,Csmggnentﬁpescription

H

o =

1Prepared by Eeth Arnow and Howard Fléischmaﬁ;-Develapment

Associates 'Inc. : . ;
. “\}' -




Administration
5 :

Adininistration
Ed .

Administration

\dministration
‘hairperson 1
idministration

‘hairpérson 2
rarent 1lb,c

‘arent 1,

kg

dministration

i L
dministration

;

1lc

nd
b=
(%

S
p
R

6a,b

6c,d

Administration - . | , s
V ) - ' i .r,J’ L3
1. Program Organization; Describe the various
' relationships within the PDC program (p:@v;de
.an arganlsatlcnal chart if possible).

A

® Relationship of
grantee;

the PDC*Council to the

Relationships between the PDC Council and
the Head Start Center C@mm;ttéeiﬁ and the
- PDC Council and the PTA(S)

- Relationships betwaen th% PDC Ccunall and
the Head Start staff(s)%® and the PDC Council
and .- the eleméﬁtary school staff(s). '

Qaunc;l, ‘Include whetber they are anGlV%é
in the recruitment and Selection of PDC staff.

T ) _ .
he Egmgasitiéﬁ of the PDC Co

i-.

'-;Desc ibe ncil.

\

level aﬂd nature of ;nvalvément
Council.

® Descrlbe\th
of “each graup on the

e Describe the role of the PDC staff on the
PDC Council. = : S

£
Describe the
~ making.

U
m—r‘

[ ]
*
]
=
1]
¥
Hhy
o
fu
H
M
=
rt
iy

2. Program Communication

® Describe the kinds of info-.uation that have
been provided to the Council, and the fre~
quency that they are provided. o
- =
. e De%crlbe the"’ gragram communication patterns
€ between the PDC Council and the /sHead Start °
Staff(s); and the PDC Caunall and the elemen-
tary school staff(s).
. h -
e Descrlbe the pfcgram :Dmmgplcatlan ‘patterns
=pbetween the PDC Council and, the Head Start
pdgents;, the PDC Council and the elementary
school parents. ‘Inglude the kinds of infor-
mation that haye been provided.

wh,



Administration

Administration

5,
-,

o

Record-Keeping

Training Sesgions/

-Chairperson 4a

53 ~
=k
5

Record-Keeping
Chairperson 4c

@ dae
Record-Keeping

Chairperson 4b

Administration

B

4
v ocg

. Administration
;SES

i

E§UQatién'§/Teazhe:§95

- N
Ly r _
£ 1. . \ .":
7 ] Describe the relationships between the PDC
' Council and the Head Start Center Committee(s);
, ) the PDC Council and the elementary school
% ' PTA(E)
x ..t
g8 * e Describe the role/of the PDC Council in
' monitoring commurfication and coordination
between the Head \Start Cénter(s) and the
- elementary schooll(s).
i
N
R I
N e . . . <
System - ® Describe how +the training that has been held
this year‘fcr PDC C@uncll members has
addressed.
f = philosophy, goals, basic principles, aﬁd'
' required eléments of the PDC program; °
- local goals and gbjectives;
- organization, phllDS@Phyg and goals of -
Head Start; !
- grganigatian;‘ghiiasaphy, and goals of
the elementary .school.
System ' Descr;be the traln;nq given in the areas of
roles, responsibilities, and goals Df the
PDE¢ Council, Head Start-Policy Council, and
théd. Board of Education.
System - * e Describe the training given in decision-making.
. P : _ .
4. Funding
14 e Describe tfe efforts to seek!othe; fu 1n§f§j
sources. - '
B. Edugatlan A ' | '
o 1. staff anéfgaoxdlnatlan
11 -/ﬁes@%lbe who is responsible for implementing -
< #and caérdlnatlng the program '
Q,DESCrle the teacher meethgs to coordinate
acti v1t1§s. : ' o ) :
§
.7 43 i
43 - *
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. N %

Education 5/Teacher 10,11 ® Describe the erttéﬂ :amunlcatlgn for
coordinating activities (within PDC; Head
Start with the eleméntary school (s)).

- 2. Edugatlanal ( 4§,,7 ctional) Approach and
Curr;cul,m : ,
E@xgtimiéjieaﬂgg 2 _ @ Describe—*the phllosogh;es regarélng léarnlnqxﬁ
' - ; Styles and approaches to teachin
Education 8 ' Fg‘ ® Descrlbé the general ggals "and,
of tge PDC curriculum: .
. ' e - how dc-tﬁéy address each area;
Education 9 . - . - how are basic skills emphas;gédrst
- level; - f A '
E&matyxllD LT STy - how is physical grgwth emphasizéd;
Education 11 ' i - how is ;al ematlanal growth empha51zed
2 : v o .. ’? ’ .
‘Education 12 ) » " ® Describe the areas cf curriculum that utilize
S - “individualized nstruéf;agr :
Educaticn 7 ' @ Describe the extent of use ;k the PDC
Teacher 3,4 ; curriculum:. N
~ how many classrooms use it; ‘B;
. = how much do they use it; \
: ) #’ ~ what areas are and are not used;
. _éf) o . = in what grade -levkls is it operational; and
1 , - - what percentage of teachers use it.
Education 14 % ® Describe the use of SpEClallEé(ﬂ resource
- . - persons to develop ;nstructlcnal prog ams’
s for children.
*
‘Bducation 1 ! 7' .® Describe the refinement of the PDC Quffi@ﬂlu%:
RN - what is the process;
Teacher l1/Education 3 i %=wha is involved and what is thezxxipre -of
: ' ;the;r 1nvglvement'
Parent 3 - have parents beeg involved in the praéess} ,
Education 2 LI - what féflﬂeméﬂt has resulted.
s y |-
44




4. Diagnostic and Evaluative Syst

Ao
o

i@‘d

Desgribe the diagnostic and evaluation

E;?Eat;an 3 *
/o - systlem.
Teacher 6 e Describe the process for pinpointing the
) \\ developmental levels of c ildren:
Teacher 7 @ Describe héw this information is used to
match children to educational programs.
Education 13d,e .~ { | e Describe how many children have been
T T diagnosed and how many have been matched
to educational program :
C. Training -
Administration 11 1. Staffing and Training Coordination: Describe
. who 1s responsible for planning and imple-
menting staff training. Include:
& the title of théapérson(s);. '
® if t¢aining includes PDC staff or other
. 1nd1v1duals-
e if training is coordinated by a trainjihg
committee; :
- E]
) e how existing Head Start and elemg gary school
= - training has been coardlnat with PDC tralplng;
. T
Seei@caﬂiﬁeqyﬂé%%ﬂ— 2. Prgserv;ge Training :
System A S S yau _ )
e Schedule of training: Describe what tdok
- ' _blace. 1Include some information about the
R Nagzgér of hours of training.  ° :
e Describe. the preservice tralﬂlng in terms of
the following: :
7 =~ persons responsible for organizing and
* conducting 'the training;
L - the content of the training. Use all
~ = " categories listed in the Record-Keeping
System, but you do not have to limit des-
criptions to this informationj s
JEE— — Lz = = —— e e - - - =, - - Lx - * L PR —
' - number of persons by position attending

the training sessions.

u ».h
i JF
P ey
)
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3. 1Inservice Training - )
S - E : ' -/
- K ® Schedule of training: Describe what has
- taken place. Include some information ahcut
' ’ t%? number of haurs Df\tralnlng.;

K

Déscrlbe the presa:v1ce tralnlﬁg in terms

- persons fESPBnElhle far Qrganizlng and
conddcting the training;
t - - the content of the trélnlng. Use all thé
.categories listed in the Information System,
but you do not.have to limit descriptlcns
to this 1nfgrmatlan

",

D. Devgl@pmenta;isugpart Services

affin T N
-

-
[

et
B

Administration 11 . Dgééribeggée personnel (PDC and other) res-

Development Support pbrisible for these services and their respon-

Services 1,8 sibilities. Indicate how much Pﬁ their time
is devoted to this éamponenti

%]
{wn
(T
H
<
-
9
m
Ly
rlr
U
ﬂ
o g
|‘.J
|
Tou
)
{1
=}

Describe how the survey of community resources
was” done.

D.5.5. 2

D.5.5. 4 ’ ® Describe the System for assessment and
delivery of developmental support services
-to children. . -

D.5.8. 8 ] ~ @ Describe the process for medical and dental
Record-Keeping System assessments. Indicate how many children

. ’ have been screened this academic year.

4
Describe the assessment process tor "other
- ' areas. Include' how it's done, who does it,
and the percent of children receiving it:

—
»

- nutrition;
D.S.8. 9 o ) Gi , = mental health: and
D.S.S. 10 ' . - social services.

L S oy e

46
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) " . . * ’ :
. ‘\ o

D.S.S. 12 o @ Déscfiba the prsvisian for follawup

_ manyfchlldfén needed fgll@wgp
and hD many received it. e
i 4 _

L ]
i
5
TN
[
|y
ﬂ-‘
g
m
f=
U
2

.Record-Keeping System

Describe the procedures used to ‘familiar 1;&
. .children w;th the health services they

. receive Pricr ta deliVéry of services.:

- £

Q\E\P;Qv151ans for Parental Invaivemént ln'thé

D.S.5. 13

Health Care of Thalr Children —_—

D.5.s. 14 ?Sﬁx_; " . e Destribe how parents have been encouraged
Parent 6-8 : : to become involved in the health care process
relating to their children.’ Indicate the
, : . specific information about their children
/ o that they have béen’pravidéd with.

’ ' ¢

that parents have been Er@?;déd w1thf
- . 3

D.S.S. 15 - health resources;
Parent 9,10 o ] - preventive health.

" 4. Health and /.Nutrition Education

& AT : B .
D.s.s. 19 1 - ™ Deseriberhgw meals and sna:kg\siifgg%d as
R ; @pp@:tunities T learning. _

D.s.s. 20 . ~ ® Describe how the nutritional exp&rlé@ces
’ . e offered to PDC children reinforce the g@od
- aspects of food served at home.

5. Training

D.s,s. 16 . .. ® Describe the training given to the teaching
staff(s) on integrating health education
into ongoing classroom activities.

D.S.S8. 17 , e Describe hé% parents and teachers have been
orovided - Wlﬂh the opportunity to learn the
principles oi preventive health, emergency
~#first aid, ahd safety praetlces. .

18 e Describe the training for teachers and parentg
- on the relationship of the child's growth,
development, and learning potential.
: R . R .

el
W
m




cribe the Record-Keeping System, in the

f: medical,. dental, and social

5 Explain how it operates .and

*or not Parénts are lnfgrmea

D!siigj; : . ' e Describe how medical, dental, and develop-
: mental records are completed. Include

-who is resgénsiblé at each level.

b.S.5. 6 . ’ * ® What pe:centagé of the social service _
" records were farwardéd to the eleméntary
. ' ' school. , :

ce Lt

. B E;rentfigvélvgggpt‘f' . e

e , 1. staffing and Coordination o

fw

Describe the pérS@ns on the Pt staff who
. are involved in the Parent: Invalvemen§ o
{ ’ R : cDmPanent and describe their respoisi 1l1t;esi

Adm;n;;t n ll

ParaﬁifinhEméntjyz . DESErle the Parent Involvement prégram(s)
' . S at the Head. Start and at the elementary
> schmal(s) Describe how they are coordinated.
1] .- \

Parent Involvement 4 A . Descrlbe the nature and extent of coordination .
' ‘ B ' between the Head Start Cénter Committee (s)
and the PTA(s). - :

+*

2. Parents in Drg%slén=Making Roles
B = o B o ) Q i
Parent Involvement 5 " @ Describe the 1nvalvement of parents on the
’ ‘PDC Council. Include information on atten--

dance at meetings and-how many PDG Caugﬁ;l

representat;ves are bll;ngual or mult;c ltural.

=

~ Parent Involvement & - ® Describe the role of PDC Council parents in

. Parent 1 ‘ decision-making. Egplalﬂ their level of

. involvement and give examples of their /[
involvement.

L¥

Parent Involvement 7b - : 6 Dutllne the prcjéct s strategiesg f@r lnvglv1ng
’ N -parents 1in campanent agt1v1tles.
Parent Involvement 7a . @ Describe the 1nvalvement of parentsiin dec1slcn—

makineg in each component. Indicate how many
- have been involved: ’ o




RS P R ~7w43;M~PafentaParticipaticn'iﬁfthe Classroom -

" Parent Involvement .9 - ® Dgscrlbe the ‘roles Qf Parents in the class-
Parent Involvement 9a . g room. Include how many parent volunteers
- Teacher 13 @ = - 3 ’ '-",partlclpaté in the cyassrccm and how. many
Parwlv_ement'sz_ ‘ pald :lassraam aides are parents. :

'

4. IwPa:ent Educat;an : e _ o
Parent Involvement 3 @ Describe the. PDC pare[nt ctivities that:'.
. o - have been held. Descr;bé haw parents were
~involved. in planning and indicate the level:
of parent 1nvalvement (percentagé who .
attended at least one-event, number: whe
vvattended almcst all Véﬁts) ’

) ~ in éiéééraam—related ctivities. 1Include
 how many attended and the role of teachers
Lt - in training. -

Parent Involvement 10 ~ ‘e Describe the traini g that parents received

F. Seryigés for I andlcagpéd Chlldren

1. _staffing and éaard;natlan

13

Handicapped 1 , - ® Describe the staff that served the hanal—
S cagped and 1earn1ng dlsabléd children. :
Handicapped 2 . T ® Describe how the program EEIVlEES f@r hanal—
: : : capped and learn;ng disabled children are

RS B caard;natedi

2. Assessment

Handicapped 3 '~ e Describe how handicapped and learning dis-
' : : abled children are identified. 'Describe
how the klnds of services required were
detérmined. '

Hamﬁxappailo S : e Describe the prav151cns for early dlagnDSLS
: ‘ : of learning disabilities, espé:;ally in the
area of reading.

Haqdicépped 4 , . Indicate how many- handicapped and earnlng
. : ' dlsabled children have been identif ed.

- 49




'Hgnaiéapged 5

-4

'Handimﬁgga

a
&

Handicapped

Handicapped

Handjicapped

Handicapped

Handicapped

Handicapped

-4

5b
5¢ -
. ] ':—_L.E.-
.
;
- -4 -
13
14
ES -
11
12
15
s 6.
8
*

Séfvices‘Prmviﬂedutaséﬁéiéfénx e L

Descrlbe the extent to whlch handicapped_

“and learning dlsableﬂ .children are-main=

streamed.

DéEE;le the, types of sérv1ces they receive, .

-.the frequency duration, and who PfDVlﬂES

Pafént qualveméntA

the seryices.

haw chil&rén“gpa are not main-
are served. )

Describe
stréamed

Describe

whether or not input fr@m previous .
teachers of - handicapped and learning disabled
children has been. used in planning an
effective currlculum geared to ch;l&ren s
abllltlés. o . .

Tralnln'

Desczlbé ‘how parents of handlcapped and
learning disabled chlldren have input into

planning.

.Describe parent particzgatlgn in: the.
classr@@m : T :

Describe _the traln;ng glven tD PDC staff
and classroom teachers on- special indivi-=
dualized help for haﬂdlcapged and - 1éarn;ng

disabled children.

Describe the partlclpatlgn of local agencles
in the train;ng. ' L

Describe the special training provided to
parents of handicapped and learning disabled
children to help them identify their needs
and steer them to Gcmmunlty resotfces.

F

Accommodations T )

Describe the special materials used with
handicapped and learning disabled children.

(8]

i



=F =

: . _ : : : : [ o
=-~Handicapped-'9. = - -7 - " e Describe’ any struétural changes and class—
: o room reorganizations that have been made
to accommodate handicapped children within
the regular classroom Eéttlng. '

H

. ' :ﬁp . G. !Servigégﬁﬁar Eilingualfsiggltgral or Multicultural

1. Services,Provided téjChild?en

Multicultural 1 : ® Describe the coordination of special servicés
_ Teacher 18a - . to meet the needs of" b;llngualfh;:ult iral
h or multicultural ch;lﬁran.

"Multicultural 5. - ’ ° Describe the extent af part;clpat;gn of
‘ ' bilingual/bicultural or multicultural. ;
resource persons in the classroom. :

Multicultural 6 7 ® Describe how often children work with
- bilingual/bicultural or multicultural
resource persans in the classra@mi

Multicultural 7 © @ Describe the extent of use of bilingual/
" Teacher 18d : . +bicultural or multicultural materials and
: . activities in the classroom.
- ' : e N o
Multicultural 8- _ . ® Describe how often children work with L
o - bilingual/bicultural activities and materials.

o

2?

Training
, _ » ,
‘Multicultural .2 - ® Describe the training activities ‘to make

: staff sensitive to the needs of bilingual/.
bicultural Qr multicultural chllaren.

} - ; -

! ‘e Describe the training activities\ to hélp’ ;
L : - staff identify bilingual/bicultural or multi-
N Lo - "t cultural resource persons and materials. #
Describe the extent of staff training at the
sessions. . : T

- Multicultural 3

[
[

Multicultural

*To be discussed for: Norwalk, Connectitut; Pahokee, Florida; Toccoa,
Georgia; Des Moines, Iowa: Takoma Park, Marvyland; Pant;jp, Michigan;
Tacoma, Washlngtén, Morgantown, West Virginia; and Salt Lake City;
Utah. _ - _




: ) :*v . ‘ K oz_' L
Gy .3, P rent Involvement = T 7 - '
Parent 12 . '.° e Has the importance of blllagual/b;cultural
' : IR B . education béen explai ed- to .parents?
Hulticﬁltura;‘ 10 . ! . e Des«;r;he e éutfeach éffc:rts to paréntsi
--Multicultural 11 e ® Are PDC noti es, éWSlEttéfS; etc:., trans-
: ' 1atéd intaf'é’ 1er languagés? :
) Multlcultural 12 o . ixﬁré :.ntgrpré ﬁ availablé?
Hulticultu::al; 9 , e Describe the extent of blllngual/}:;cultu:al
Parent 12 o and/or multicultural parents' input con-
- cerning their children's education;" egpeclally(
. , regarding the language and cultural elements. °
-~ Descrlbe thé; techn;ques used to get this input.
Multicultural 13 . ® Describe the.multicultur ral ctlvn.tles con-
ducted for parents. : .
ﬂ‘ﬁ;‘t‘is’ulﬁu:a; 14 ® Describe the extent of parents' attendance
Parent 3 . . at the multigultural activities. ) -
Multicultural 15,17 - ) Degsrlbe the extent of parent partlclpatlon
' in the classroomn. v
Multicultural 16 ® Describe the percentages of teacher aides
who are bilingual/bicultural ‘or multi-
: cultural Pparents.
3
' H. gll ngual/Blcultufal Dém@nst:atlan Pr@gram**
1. gi:;affing
Administration 11 - _ - @ Describe the taQ: ?;er;;s f this
*Bilingual Dem. 2 o ' component. Describe thf, resp ibilities
’ < _ of staff.
{ , , - :
' 3. ig[g,trugiir;nal E:@gram ’ .
'Eiﬁggualﬁemglzfﬂfj @ Does PDC provide the ‘opportunities f@r
) children to- begome bilingual if desired by
their family? In lude how many classes at
each grade level oXfer second language
instruction for both ‘languages. )
**To be dlscussed for Vlsalla, Callférnla, Dllccn, Arizona; Pyeblo,
Colorado; and Del Rio, Texas. - i
. - i ¥
P
& ° . /-

#
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[ V]




~“Bilingual Dem. 8

%5

Bilingual Dem. 5. o

" Bilingual

Bilingual

Parent 15
Bilingual

Bilingual

Parent 12
Bilingual

Bilingual

§1 llngua
EElllné@%%
: i1

&

Dem.
Teacher~18d

Dem.

Dé?.

Dem.

Earent'lB‘_

Dem :
12 Pem

A - P . -
19 :f Sl
« 4
. 7 ]
. - o
s s
LI

‘Dem.

13

19/

20°

[

‘. Describe,the PDC biling

& Describe the Ff gram ) phllasaghles S
toward 'bilingual education learhing Fnd
appraaches +£0 teach;ng._‘
ual curficulum
. and the extent of its use.’ ' -

i . e
Services Provided to.Children

. ® Descrlbe hcw PDC is ccardlnatlng speclal

services tcépeet the educational and social-~
emotional needs cf bllln"al Ehlldrén.

irDéscrle the use of$bt1lnguai source
QerthS in the classroom.

® DE ribe the extent of use af billngual ;

sc
aterials and actiVfties.

Parent ;gvalv§m§gt

e Has the irnfportance of bilingual education -
! ' a s? o

ribe the outreach efforts to parents:

[ ]
o
m\

1angu£ of notices;

- avallablllty of inter preters;
scribe. the extent of parent 1nva1vement
in the- selection of the bili' g.ul approach.

e Describe the eé%ent of parent involvement

on the PDC Council. - g

~ @ Describe the extent of parent¥ involvement

in the classroom; as volunteers, as aides.
e Describe the bilingual/bicultural non-
training activities of parents.

53
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JEiligg;QDg&,él; S . .® Describe the té%ching'stafﬁ(S)’fémiliarity
A B _— - -with methods of evaluating the cognitive,
‘ . - linguistic, and socidl-emotibnal progress.
: . L of bilingual children. R Y i>g

'Bilingual Dem. 7 - ® Describe -_Eh}e-training in specialized e
S : ~ bilingual teaching skills and instructional B
. apprcach?%_ ' ' L \
Bilingual Dem. 4 Describe éhé~training activities to make
S ‘staff sensitive to the needs of bilingual
children. ‘ )

a . - = =

V. SUMMARY

- . - .

The summary should be composed of a concise statement of the
most important aspects of each program component. In essence,

it is a brief description of the.findings. It should not be a
judgment of what occurred, but merely.a description.

—
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L
o




